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Abstract

A textbook being a part and parcel of every language teaching or learning
context entails a wide range of possibilities related to different domains of
language learning process. Pakistani EFL textbooks, including global texts
with their embedded sociocultural impacts, undergo modifications which
make texts conducive for learners having different cultural and ideological
contexts. This relevant change or adaptation characterized by glocalization,
a coined blend of globalization and localization, takes place because of
sociocultural and ideological identities of Pakistani language learners,
different from those that are in global texts. This study analyzes Pakistani
EFL textbooks in the light of David Block’s critical sociocultural theoretical
framework in Globalization and Language Teaching (2002) mentioning how
different texts rich have been adapted to acclimatize them for EFL
learners. Rathert & Cabaroglu’s (2022) analytical model has been used
to study cultural adaptation. It is a qualitative analysis of selected short
stories in Book I and Book II and novel “Good Bye Mr. Chips” being
taught at the higher secondary level/college level in Punjab, Pakistan.
The analysis goes through glocalized adaptation process of addition,
deletion, abridging and modifying. The results have been tabulated with
the description of reason of adaptions.

Keywords: Glocalization; adaptation; content analysis; global texts;
Globalization

Introduction

Glocalization, primarily a business term, broadly incorporates local
features in order to appeal to the local markets by making a blend of global
and local features. It goes further to other domains like the teaching of
English in which localized global contents are thought inevitable in the
process of learning a language. Manzoor et al. (2019) opine that language
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and culture are interwoven and thus the target language also carries a cultural
construct because the learners contextualize every linguistic situation with
the obvious influence of the local settings. Globalization has a profound
impact on the domain of teaching English because its optimistic view unveils
that it causes geographical and social upward mobility where globalization
takes local forms with negotiated multiculturalism provided with English as
an international language (Xu, 2013).

The ideas of “World Englishes (WE)” and “Glocalization” have
become common notions of the day because of the emerging trends in the
EFL domains. The target of learners is not the mastery of native-like
competence rather it is the intercultural competence, the ability to understand
the language and behaviour of the target culture and society and explain the
home community (Corbett, 2003). The intercultural competence entails
different domains like language classrooms, work points, business, family,
study and tourism (Byram, 1997; Guilherme, 2002; Zu Hua, 2014). The lack
of research on the English textbooks in Punjab, Pakistan with regard to WE,
emphasizes the need for textual analysis at all levels of language teaching
particularly in the initial stages like primary, secondary and higher secondary
levels (Batool et al. 2023). Sharifian (2016) advocates the idea of
localization of the globally spread language while serving various speech
communities in the process of cultural conceptualization which was mostly
detached in the past. Corbett (2003) asserts the idea of going beyond the
grammar and vocabulary domains and including cultural awareness which
further emphasizes the idea of glocalized cultural adaptations in EFL
textbooks.

Th concept of glocalization starts from marketing to the academic
and pedagogical domains. Ahmed and Shah (2014) assert the significance of
textbooks in the academic background of EFL, characterized by macro levels
of social, religious, linguistic and cultural aspects. Textbooks form a major
feature of English language teaching across the globe, which is evident from
Global textbooks (GTs) equipped with teaching materials and audio-visual
aids. However, these global textbooks are often with the embedded imperial
designs either culturaly or linguistically (Hadley, 2015).

The adaptation of textbooks is executed keeping in view their
suitability for learners and their needs (Bosompem, 2014). This adaptation
takes place at individual, institutional, national and international levels with
a view to the notion that teachers have unique experiences and intuitions
(Masuhara, 2022 & Saraceni, 2013). Richard (2014) and Harmer (2015)
assert different factors that play pivotal roles in the process of the book
adaptation, which are academic challenges, learners’ social and cultural
background, time availability, affection of students and contexts (Gray,
2016; Ahamat and Kabilan, 2022 & Toledo-Sanoval, 2020). The adaptation
techniques used in this regard are omission, addition, substitution, reduction,
summarizing, modification and supplementing. Richards (2014) states
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different techniques like additions for examination, extension for
supplementary practices, symmetry of contents, inclusion of local features,
rearrangements of contents and task-based modification. However, they are
flexible and can be modified according to the novel situations. In modern era
of technology, the inclusion of digital tools is a hall mark of language
teaching with multiplicity of teaching dimensions and experiences
(Barjestesh et al., 2024).

The glocalized adaptation of GT or literary texts in Pakistani EFL
textbooks can be analyzed implying adaptation techniques of deletion,
addition, modification and substitution. These textbooks have diverse
themes, social settings, cultural identities and language features. These
features add up the complexity of texts and alienations because the stylistic
features of a literary text bring profundity of complexity of various themes
(Mohsin, et al., 2023). There has been the selection of eight short stories of
“Book I”, “Book II” and novel “Good Bye Mr. Chips”, which have gone
through the adaptation process. Every adaptation process is followed by the
socio-cultural, linguistic and ideological justification of the change.

Research Objectives
The objective of the study is:
1. To analyze the glocalized adaptation in Pakistani EFL textbooks

Research Questions
The research question of the study is:
1. How have the texts been adapted/modified for Pakistani EFL learners?

Delimitations

The population of the study is EFL textbooks being taught at the
intermediate level at colleges in the Province of Punjab, Pakistan. The
sample is restricted to “Book I, Book II and “Good Bye Mr. Chips” which
are being taught at the college level in the state of Punjab. Moreover, “Book
I”” has been delimited to eight short stories, “Book II” to only one.

Literature Review

English Language Learning has emerged as an essential element of
the technically and scientifically oriented global world. It is mandatory to
enable learners to understand and speak English confidently and fluently
(Masadeh, 2022). However, English language learning is a complex process
that is associated with different principles and practices on the part of
learners and teachers. Gupta (2019) enlists various strategies and principles
for the effective learning process like analyzing cultures and customs,
knowing students, increasing interaction, using multiple modalities and
building background knowledge. The common challenges of EFL are
language proficiency, cultural differences, limited exposure to native and
authentic materials and availability of resources in the classroom. Tran et al.
(2024) have explored the latest tools in order to provide authentic material
access to foreign learners, in which they have proposed the use of online
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conferencing tools to enhance listening and speaking skills. A textbook has
been an authentic tool beside massive progress of electronic gadgets and
resources.

The textbook is the major source of target language exposure in the
classroom. It is systematic, carefully planned, and composed of experts in
various aspects of language teaching, such as reading, writing, teaching
techniques, and teacher training. Textbooks provide authentic material if
they contain real-world communication and reflect cultural contexts because
there are momentous barriers between teachers and students during the
course of language teaching (Mohsin et al., 2020; Afzal et al., 2020). An
authentic textbook will be featured by natural language use, associated
dialogues, real-life reflection and engagement of students, meaningful and
interesting conversation and practical implications. They provide an
instrument to develop harmony between classroom learning and practical
application. The impediments to the use of textbooks are inappropriate
cultural content, outdated content, poor engagement and interaction, and
lack of systematic and growing proficiency in language learning
(Tomlinson, 2011; Mukundan & Puan, 2014; Richards, 2001).

The use of textbooks needs a lot of adaptations to make them suitable
for novel situations and cultural settings to meet the diverse learning and
teaching ways. Every textbook has some parameters, objectives and implied
strategies for using the texts (Mustafa & Damayanti, 2024). The global
textbooks have different cultural contents as well as linguistic difficulty
which impedes language learning. The hostility towards the global texts is
caused by the social, cultural, religious and ideological differences. This
adaptation may be reflective or systematic, depending on the situation and
context of the use (Rathert & Cabaroglu, 2022). Wager (2014) asserts that
textbooks have predispositions which are influenced by milieu, beliefs,
inspirations and surroundings. Textbooks provide authentic material and
interactive activities; nevertheless, there are various impediments like lack
of flexibility, focus on grammar, cultural relevance and outdated content.
(Richard, 2014; Harmer, 2007; McKay, 2003 & Tomlinson, 2012).

What is to be adapted is so general and subjective that it cannot be
limited to one aspect or definition. The multiplicity of models is a common
practice nowadays with which, the scope of learning gets better (Mustafa &
Damayanti, 2024). Rathert & Cabaroglu (2022) argue the adaptation of
activities and procedures, contents and language. Cunningsworth (1995)
divides textbooks into domains that can be adapted, including teaching
methods, language contents, subject matter, skills progression, cultural
contents and pictures. Tomlinson (2011) advocates simplification and
reordering to align textbooks to the needs of learners. McDonough & Shaw
(1993) propose the addition of additional materials and deletion of
unnecessary materials to make textbooks contextually suitable. Graves
(2000) emphasizes localization keeping in focus the cultural background of
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learners. Harmer (2007) is the proponent of personalization in which
teachers relate the lives and interests of contents. Cunningsworth (1995)
pays special attention to evaluation and adaptation for suitability and
relevance. Nunan (1999) urges contextualization to create a real-world
atmosphere and practical engagements. Mustofa & Damayanti (2024) assert
that adaptation methods and strategies are determined by students, tasks,
context, time, beliefs, understanding, students’ decisions, learners’
empowerment and nature of materials, task complexity and lifestyles of both
teachers and students.

Concluding the factors of the adaptation, it is evident that the role of
local setting or culture is a significant motivating force in the formulation of
EFL textbooks. Zhang & Nordin (2025) find the paradigm shift to
glocalization in ELT textbooks even at university level. The content analysis
of textbooks reflects the blend of different cultural elements including global
and local and native culture elements. It suggests the need of going beyond
cultural products, engaging morals, beliefs and ideologies and promoting
strong intercultural communication competence. Suwandani & Hidayati
(2025) analyze Indonesian context of EFL textbooks in which there is
diverged cultural orientation; Global textbooks have British or East Asian
cultural practices while local textbooks stress the native culture with the
picturization of national identity, customs and traditions. The
underrepresentation of local culture in global texts emphasizes the
requirement of adaptation of the target materials in the light of local culture.
The authors suggest a blend of global contents with local perspectives,
making global community with national masks.

Similarly, Pakistan EFL domain also shares the same colonial
heritage as mentioned in Chinese and Indonesian context where global texts
are part of curriculum with a lot of imperialistic design. According to Malik
and Nayab (2024), imported ELT textbooks provide cultural barriers with
cultural aspects such living style, food, festivals and customs. It become
difficult for learners to relate the foreign life into socio-cultural aspect of the
target language. Thus, teachers skip or adapt culturally sensitive contents or
unfamiliar language situations. On the other hand, the instructional barriers
like language proficiency goals of textbooks, excessive curriculum and
teacher-oriented methods of language teaching play a significant role in
Pakistani context. Consequently, teachers adopt adaptation strategies like
addition, deletion, simplification, reordering and translation. The present
study involves adaptation done in Pakistani EFL textbooks being taught at
college level.

Methodology

This part deals with methods, approaches, conceptual paradigms and
theoretical and analytical frameworks within which data collection and
analysis have been executed. (Ravita & Riggan, 2017). This study, being a
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part of language teaching, falls within the domain of English Language
Teaching (ELT).

English Language Teaching (Elt) As An Academic Domain

According to Richards & Rodgers (2014) ELT is a systematic
framework or domain, regulating teaching process in connection with
pedagogical models. On the base of these theories, Krashen (1985) advocates
ELT as bridging and joining curriculum and language acquisition characterized
by the alignment of teachers and diverse classroom practices. Swain (1995) and
Nunan (2004) highlight the different aspects of language teaching; principles of
teachings and their coordination with practical methodologies. Thus, four
language skills are integrated with the theories of acquisition and performance.
ELT in the modern era has been proposed to be adapted to global trends and
teaching practices in order to make them relevant and effective in diverse
teaching backgrounds (Richards, 2006; Holliday, 1994; Brown, 2004). The
contextualization of pedagogical practices has been emphasized by Halliday
(1994); similarly, Canagarajah (1999) finds the dominant linguistic imperialism
which compromises the indigenous approaches and identity. Block and
Cameron (2002) refer the pervasive impact of global language and culture,
shaping the teaching practices.

Theoretical Frameworks

The theoretical framework of the research is glocalization which
refers to the adaptation of global concepts, practices and products to the local
contexts derived from Robertson (1995)’s idea of “think globally, act
locally”. The global contents are adjusted and shaped to the local cultures,
languages and preferences by the dint of local adaptation and cultural
hybridization..

This theoretical foundation has been extended by researchers.
Pieterse (1994) fosters the idea of cultural hybridization which stresses the
blend of different cultures, synthesizing into new hybrid identity.
Additionally, Appadurai (1996) proposes the idea of cultural fluidity which
provides a roadmap to hybridization. Kraidy (2002) takes cultural hybridity
the result of intermixing of global and local discourses taking place through
communication and media process. Rizvi and Lingard (2010) argue that
glocalization in education requires reconciliation of dominant global ideas,
policies and practices with local cultural realities like history, values,
traditions, knowledge systems, languages, social structures and aspirations
of community. Roudometof (2005) declares glocalization as too simple and
presents the idea of translocalism which is more active, dynamic and
multidirectional cultural influence. His idea of cultural flow through
networks of people and intuitions is the proponent of cultural hybridity. On
the similar grounds, Beck (2000) finds, in the light of his theory of
Cosmopolitanization, the necessity of reconciliation and hybridization
necessary because of unavoidable contexts like global risks and
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interdependencies. Furthermore, Patel and Lynch (2013) suggest a third
democratic culture inclusion by maintaining own linguistic and cultural
identities. Byram (1997) proposes the sociocultural perspective of language
learning through his Intercultural Communicative Competence (ICC) model
based on five postulates including cultural awareness, critical thinking and
intercultural interaction skills.

Another theoretical foundation of the present study is Block’s (2002)
idea of integrating globalization with language teaching, asserting that
globalization, in fact, shapes education, language and identity rather than
just collaborating it with mere economic or technological domains which
were primarily determined. English language teaching is deeply integrated
with global cultural flow, dominant ideology and decisive power which
affect the local education system. This causes a tension between global
uniformity and local unique religious, sociocultural and linguistic realities.
The conflict or incongruity leads to cultural adaptations because identity and
culture are key factors during the process of learning language. Therefore,
this structural necessity incorporates local culture along with global
perspectives which further directs to pedagogical implications to make
textbooks more meaningful, motivating and contextually engaging.
Pakistani EFL textbooks undergo the phenomenon of adaptation in the
backdrop of glocalization in order to make them conducive socially,
culturally and ideologically for the learners.

Analytical Frameworks

An analytical framework is a key part of research which provides a
structural layout to examine, interpret and evaluate data characterized by
consistency and coherence. It provides clear structural guidelines with
reliability and validity (Bryman, 2016).

Rathert & Cabaroglu’s (2022) systematic analytical framework
provides analytical foundation and justification to this study in order to
analyze textbook adaptation in ELT, providing concrete categories such as
omission, addition, substitution and modification. Omission is the removal
of unnecessary or irrelevant parts of a text. Addition is the addition of
information or elements to elaborate texts. Moreover, it provides additional
contexts. Modification is to change the text to enhance clarity and coherence
and make it suitable for new medium and audience. Substitution is the
replacement of words, phrases or sentences having different social,
contextual and cultural expectations and interpretations (Figure 1).

Pakistani EFL textbooks which are developed by autonomous
institution, Punjab Curriculum and Textbook Board, undergo these
adaptations keeping in view the sociocultural, political and ideological
background of the learners. The global texts or the English texts are modified
according to the contextual needs.
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Figure 1. Glocalized adaptation as analytical framework
RESEARCH FRAMEWORK

The adaptation of materials (native or foreign) takes place at two
levels, cultural and linguistic ones. The cultural level is to make content
appropriate for learners for their constructs at macro social level. They are
determined by social identity, socio-political institutions, socialization and
life cycles, history, geography, religion, beliefs, behaviours and other
stereotypes (Manzoor et al., 2019). The linguistic identity has myriads of
implications in shaping the sociocultural and political intellect (Mohsin et
al., 2023). Therefore, the foreign or global contents are contextualized. On
the other hand, linguistic adaptation addresses the simplification and
adjustment of the native or global text. The blend of two theoretical domains
such as glocalization and adaptation is the conceptual foundation of the
study. Linguistic adaptation is simplification and modification with regard
to managing complexity, sentence structure and morphology.

. ltu 1 i
Glocalization Cultura Syntactic
\ Adaptanon Adaptation
Glocalized -
Ad(;;i;tzl(e)n Linguistic Morphologica
Adaptation 1 Adaptation
i Adaptation o
Complexity

FIGURE 2. Research framework

Research Design

The research design is qualitative in which textbooks have been
analyzed with regard to adaptations taking place in literary texts or global
texts when they are included in a language teaching curriculum. Every
literary text is enriched with linguistic, cultural, social, economic and
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religious constructs determined by the collective wit of a society. The
present study enumerates and analyzes the instances of adaptations in the
selective stories from Book I and Book II taught at an intermediate level in
Punjab, Pakistan along with the novel “Good Bye Mr. Chips” by James
Hilton. The study covers the extent of adaptations for which the research
model is of Rathert & Cabaroglu (2022).
Data Collection And Analysis

Data collection is the systematic collection of information regarding
the phenomenon under study in which certain research questions are
addressed to get insight into the problem while making decisions. Data
analysis is the process of examining and evaluating results to get useful
information, identify patterns and derive conclusions by using algorithms,
statistical techniques, visualization tools and sequential arrangements. The
hypotheses for the solution are always dependent upon well-researched data
(Creswell & Creswell, 2018; Patton, 2014; Saunders et al., 2019).
Analysis Of Adaptation Processes

The adaptation processes are omission, addition, modification and
substitution. The adaptation operations are carried out at word level, phrase

level and sentence level. The study explores Book I for these operations.

TABLE 1. Adaptations of selected short stories in book I

S Chapter/Story = Original Text Adapted Adaptation Reason of
No Name Text Process Adaptation
1 Button, Button =~ Norma sat on her bed Norma sat on = Modification = Social
and took off her her chair and
slippers. said after a
moment
2 -do- Arthur turned off the = Arthur Deletion Cultural
lamp and leaned over = turned off the
to kiss her. lamp
3 -do- She patted his back. Deleted Deletion Cultural
4 -do- She should be home, Deleted Deletion Social
anyway, not working
in an office
5 Dark They Tick-tock, seven Deleted Deletion Political
Were and O’clock sang the Ideology
Golden Eyed voice-clock, time to Summarizing
get up....ooeenennn.n. 1
wonder if they won’t Language
do something to us Difficulty
for coming here.”
6 -do- In the following Deleted Deletion Summarizing
days......... we &
mustn’t touch it. Language
Difficulty
7 -do- The nights were full Deleted Deletion Summarizing
of ........ they did not &
look back again. Language
Difficulty
8 -do- The captain looked at = Deleted Deletion Summarizing
the &
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10

11

12

13

14

15

16

17

18

19

20

Thank
Ma’m

You

-do-

The
Force

Use of

-do-

_do_

-do-

-do-

A Mild Attack

of Locusts

-do-

-do-

_do_

I Have a Dream

Pakistan Research Journal of Social Sciences

room......... What?
Oh, yes, sir!”

I have done things,
too, which I would
not tell you, son—
neither tell God, if he
didn’t

already know

And he never saw her
again.

They were new
patients to me, all |
had was the name,
Olson.

In the back,
added

He tried to get up, but
I motioned for him
not to bother, took off
my overcoat and
started to look things
over.

Oh yeah? I had to
smile to myself.
................ raising
and lowering her
hands in an agony of

she

apprehension.
The damned little
brat must be

protected.....One
goes on to the end.
The rains that year
were good..... raised
his  finger, and
pointed.

The cook boy ran to
beat the rusty
plowshare, banging
from a tree branch

When
government
warnings came, piles
of wood and grass
had been prepared in
every cultivated field
Margaret sat down
helplessly and
thought.... if you
come to think of it.

I am happy to join
with you today....

the

1 have done

things, too,
which I
would  not
tell you, son.
Everybody's
got
something in
common
Deleted
Deleted
Deleted

He tried to
get up, but |

motioned for
him not to
bother.

Deleted

Deleted

Deleted

The cook boy
ran to beat
the
plowshare,
hanging from
a tree branch
The piles of
wood  and
grass had
been
prepared
there

Deleted

Deleted

Deletion and
Modification

Deletion

Deletion

Deletion

Deletion

Deletion

Deletion

Deletion

Substitution

Modification

Deletion

Deletion

Language
Difficulty
Religious

Nil

Social

Summarizing

Summarizing

Social and

Cultural

Social &
Cultural
Language
Difficulty
Social &
Language
Complexity

Language
Complexity

Summarizing

Social,
political &
Cultural
Summarizing
Language
Complexity &
Summarizing
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and  righteousness
like a mighty stream

21 | -do- Jews and Gentiles, Deleted Deletion Religious
Protestants and
Catholics

22  The Gift of And sixty cents of it Deleted Deletion Language

Magi was in pennies....... Complexity &
such close dealing Summarizing
implied.

23 | -do- There was clearly Deleted and Deletion &  Cultural,
nothing....... They modified Modification = Religious
are the Magi. Summarizing

Language
Difficulty
24 | The Angel and Champagne never Deleted Deletion Cultural and
The Author-- does agree with Religious
and Others me...... If 1T take
more--"

25 | -do- "Then let me see," I Deleted Deletion Cultural and

continued, "I have Religious

been to two ordinary
balls....... He told me
all three balls had
been duly entered:

and commented
upon.

26 | -do- I felt a certain Deleted Deletion Summarizing,
curiosity.....End Cultural and

Religious

Table 1 shows that the global texts, native or source texts meaning
the same, have been adapted according to the local needs of learners whether
they are socially, culturally, religiously, politically, contextually or
linguistically appropriate. The sentences with romantic indications from S
No. 1 to S No. 4 are mostly contrary to target social norms and expectations,
cultural and religious values. Therefore, the dominant operation is deletion.
S No. 5 shows two reasons for adaptation; one is language difficulty and the
other is the presence of the theme of colonialism which is contrary to the
socio-political and cultural beliefs of the Pakistani learners. Therefore, the
technique applied in this case is deletion of contents to make it befitting to
the context of learning and summarize the literary texts. S No. 7 and 8 reflect
the deletion of the description of the landscape and mental anguish of the
family with the intent to summarize the contents and reduce the language
difficulty. Serial number 9 has deletion and modification because of the
hostility of contents with regard to religious ideas of Pakistani learners where
the majority of residents, about 98%, are Muslim community. In, the S No.
11 to 13 contents have been deleted for the sake of summarizing. In the same
literary text, there is the deletion of texts in S No. 14-15 in which there is an
offensive and difficult language which manifests the hostile and alienating
social and cultural aspects which are social taboos in the target context.
Serial number 16 shows the process of summarizing the contents by deleting,
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but in that attempt, the description of the setting and main characters has
been compromised. It reduces difficulty on one hand but increases ambiguity
at the semantic level. Serial No 17 shows the process of substitution of a few
words with the mere intention of simplifying the words. Serial number 18
goes with modification for the purpose of summarizing the contents while
serial number 19 shows that there is the deletion of contents in order to
localize the text for Pakistani learners because of its potential implication of
hopelessness of characters, social stigma like drinking and the reflection of
a colonized and oppressed society (social and political proposition). In serial
number 20, 46 sentences have been deleted to localize the literary text. Forty-
six sentences have been deleted in the beginning part of the famous speech
“I Have a Dream” by Martin Luther King because the text has excessive use
of metaphorical language and the use of low-frequency words. The language
complexity has been localized with the process of deletion. Serial number
21 relates the religious implications related to Christianity which is hostile
to the majority of the Pakistani learners. S No 22-23 illustrate collective
deletion and modification by deleting the unreceptive contents and
simplifying the language respectively. Difficult language has been
simplified while all the contents are impregnated with different and socially
and culturally unaccepted religious connotations from the majority of people
practicing Islamic ideology. The whole text has been simplified because the
original text has a high level of complexity (Table 1).

TABLE 2. Adaptations of Good Bye Mr. Chips and Book II

Chapter = Original Text Adapted Text Adaptation Reason for
N / Process Adaptation
0 Story
Name
1  Novel To introduce To introduce Substitution Simplification
(Ch.6) ...... serene .. the serene of language
pleasances environment.
2 Novel And once Deleted Deletion Sociocultural
(Ch. Chips got into restraint of
11) trouble....the teacher  role
se new and respect
fellows
3 BookIl But the But most of Substitution Simplification
(Ch. 1) majority are them are so of language
so large. large
4  -do- We come We find an @ Substitution Simplification
upon a giant immense star of language
star large ... of
enough...... earths.
of earths.
5 -do- This vast These
multitude of millions  of
...In space ...In space
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6

7

—

p—

-do-

-do-

-do-

-do-

-do-

-do-

-do-

-do-
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But majority
are  solitary

travelers
An they travel
through a

universe  So
spacious that
it is an event
of almost
rarity for a
star to come
anywhere
near to
another star

puny tides
And
before...... to
recede

Far too hot for
life to be able
to obtain or

retain a
footing on it
Until they

have but little
intrinsic heat
left

It started in
simple
organisms
whose  vital
capacities
consisted of
little beyond
reproduction
and death

Into such a
universe......
only originate
on  planets
like the earth

But most of Modification

them travel
alone.
And they

travel through
a universe so
immense that
it is very, very

rare event
indeed for one
star to come
anywhere
near to
another

But they
little tides
And
before...... to
move away
again

Far too hot for
life to exist on
them

Until now
they have
very little heat

of their own
left

It started in
simple
organisms,
whose living
power
consisted
chiefly in
their  being
able to
reproduce
themselves
before dying
Deleted

Modification

and substitution

Substitution

Substitution

Transformation

Transformation

Transformation

Deletion

Simplification
of language

Simplification
of language

Simplification
of language
Simplification
of language

Simplification
of language

Simplification
of language

Language
simplification

Cultural
reference and
language
simplification
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1  -do- Just for this Deleted Deletion Religious

4 reason it ideology  of
seems Great
incredible. .. Architect,
...into the Summarization
heart of and language
science difficulty

Table 2 shows glocalized adaptation in “Good Bye Mr. Chips” at two
instances only keeping in view the language difficulty and sociocultural
adaptation in which the central character of the novel, Mr. Chips, is
humiliated at making a fun of a rich student, which is undermining the status
of a teacher particularly contrary to Pakistani context. Mostly, the novel
remains same owing to prevalent orthodox teaching methods, class room
atmosphere and social constructs. The teacher-centered approach is common
in the novel despite a lot of criticism on its traditional model (Noah, 1967) .
From S No. 3 to 12, in “Book II”’, major adaptation has been carried out to
have language of the text simplified, going through the process of deletion,
substitution and transformation. In S No. 13 and S No. 14, all the last part of
the first chapter “The Dying Sun” which is the part of “The Mysterious
Universe” by James Jeans has been deleted because it has scientific concepts
which are particularly difficult for Pakistani learners studying arts and
humanities, commerce etc. Moreover, the religious ideology of Divine
creation of universe and centrality of human being in this universe is
challenged in “Viewed from a strictly material standpoint, the utter
insignificance of life would seem to go far towards dispelling any idea that
it forms a special interest of the Great Architect of the universe.”
Conclusion

The results of the study unveils that the literary or global texts used
in Pakistani EFL books undergo the process of glocalization in which the
global contents/texts are transformed, modified and adapted according to the
needs of learners with respect to social, cultural, religious and political
settings. This adaptation takes place at three broader levels; cultural,
linguistic and textual complexity. The adaptation at the cultural level has
different adaptation operations like deletion, modification, substitution and
addition. The contents that are not appropriate or coincide with local
ideological constructs, socio-political and cultural scenarios, religious ideas
and social settings have been modified. The linguistic complexity has been
adapted by using different techniques like reducing the number of sentences,
the number of words and the number of syllables, deleting or modifying
difficult words, modifying and rephrasing sentences, substituting low-
frequency words and unfamiliar terms and reducing the number of
conjunctions, adjectives, nouns and verbs which make the sentences
compound, complex and compound-complex and enhance text complexity
at morphological level as well as syntactic level, motivated by social,
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cultural, political, religious and ideological factors and conventions. The
adaptation in Book I and Book II significant but “Good Bye Mr. Chips” has
been adapted a little, posing pedagogical, social, cultural and religious
implications on the young minds of Pakistani context.

References

Afzal, M. 1., Mohsin, L. A., & Asif, S. (2020). Distance learning,
pedagogical practices and communication problems: A learner-centered
approach. International Review of Social Sciences, 8(9), 34-49.

Ahamat, M. 1., & Kabilan, M. K. (2022). Material adaptation among rural
primary school English language teachers. 3L: Southeast Asian Journal of
English Language Studies, 28(1), 90-102.

Ahmad, H., & Shah, S. R. (2014). EFL textbooks: Exploring the suitability
of textbook contents from EFL teachers’ perspective. VFAST Transactions
on Education and Social Sciences.

Appadurai, A. (1996). Modernity at large: Cultural dimensions of
globalization. University of Minnesota Press.

Barjestesh, H., Vijayaratnam, P., Sabzevari, M., Fatehi Rad, N., Rabani, K.,
& Manoochehrzadeh, M. (2024). Digital literacy of Iranian English as a
foreign language (EFL) teachers: Teaching experience in focus. Forum for
Linguistic Studies, 7(1). https://doi.org/10.30564/fls.v7i11.7244

Batool, Z., Irfan, H., & Qazalbash, F. (2023). World Englishes in English
language teaching textbook of public primary schools. Journal of
Communication and Cultural Trends, 5(2), 1-22.

Beck, U. (2000). What is globalization? Polity Press.

Block, D., & Cameron, D. (Eds.). (2002). Globalization and language
teaching. London: Routledge.

Bosompem, E. G. (2014). Materials adaptation in Ghana. In S. Garton & K.
Graves (Eds.), International perspectives on materials in ELT (pp. 104—
120). Palgrave Macmillan.

Brown, H. D. (2004). Language assessment: Principles and classroom
practices. Pearson Education.

Bryman, A. (2016). Social research methods (5" ed.). Oxford
University Press.

Buragohain, D., Punpeng, G., Jaratjarungkiat, S., & Chaudhary, S. (2023).
Impact of e-learning activities on English as a second language proficiency
among engineering cohorts of Malaysian higher education: A 7-month
longitudinal study. Journal of Education and Technology, 10(1), 31-45.
Byram, M. (1997). Teaching and assessing intercultural communicative
competence. Clevedon, UK Multilingual Matters.
https://www.scirp.org/reference/referencespapers?referenceid=1524544

Pakistan Research Journal of Social Sciences (Vol.4, Issue 3, July 2025)



Glocalized Adaptation in Pakistani EFL Textbooks: A Sociocultural Perspective 62

Canagarajah, A. S. (1999). Resisting linguistic imperialism in English
teaching. Oxford: Oxford University Press.
Cardwell, S. (2002). Adaptation revisited: Television and the classic novel.
Manchester University Press.
Caylor, J. S., Sticht, T. G., Fox, L. C., & Ford, J. P. (1973). Methodologies
for determining reading requirements of military occupational specialties
(Technical Report No. 73-5). Human Resources Research Organization.
Coleman, A. (1929). The Teaching of modern foreign languages in the
United States (Vol. 12). American and Canadian Committees on Modern
Languages.
Corbett, J. (2003). An intercultural approach to English Language teaching.
Multilingual Matters LTD.
Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative,
quantitative, and mixed methods approaches. Sage Publications.
Cunningsworth, A. (1995). Choosing your course book. Heinemann.
Graves, K. (2000). Designing language courses: A guide for teachers.
Heinle & Heinle.
Gray, J. (2010). The construction of English: Culture, consumerism and
promotion in the ELT global coursebook. Basingstoke: Palgrave
Macmillan.
Gray, J. (2016). ELT materials: Claims, critiques and controversies. In G.
Hall (Ed.), The Routledge handbook of English language teaching (pp. 95—
108). Routledge.
Guilherme, M. (2002). Review of critical citizens for an intercultural world:
Foreign language education as cultural politics by Paul Black. Centre for
Access and ESL, Charles Darwin University.
https://doi.org/10.2104/aral0609
Gunning, R. (1952). The technique of clear writing. McGraw-Hill.
Gupta, A. (2019). Principles and practices of teaching English language
learners. International Education Studies, 12(7), 2019.
Hadley, G. (2013). Global textbooks in local contexts: An empirical
investigation of effectiveness. In N. Harwood (Ed.), English language
teaching textbooks: Content, consumption, production (pp. XX-XX).
Palgrave Macmillan. https://doi.org/10.1057/9781137276285 7
Harmer, J. (2007). The practice of English language teaching (4" ed.).
Pearson Longman.
Harmer, J. (2015). The practice of English language teaching (5" ed.).
Pearson Education.
Hennink, M., Hutter, 1., & Bailey, A. (2019). Qualitative research methods
(2" ed.). SAGE Publications Ltd.
Holliday, A. (1994). Appropriate methodology and social context.
Cambridge University Press.
Hutcheon, L. (2013). A Theory of adaptation (2™ ed.). Routledge.

Pakistan Research Journal of Social Sciences (Vol.4, Issue 3, July 2025)



Glocalized Adaptation in Pakistani EFL Textbooks: A Sociocultural Perspective 63

Kincaid, J. P., Fishburne, R. P., Rogers, R. L., & Chissom, B. S. (1975).
Derivation of new readability formulas (Automated Readability Index, Fog
Count, and Flesch Reading Ease Formula) for Navy enlisted personnel.
Naval Technical Training Command.

Kraidy, M. M. (2005). Hybridity, or the cultural logic of globalization.
Temple University Press.

Krashen, S. D. (1985). The input hypothesis: Issues and implications.
Longman.

Mahmood, M.A., Asghar, Z.M., & Hussain, Z. (2012). Cultural
representation in ESL textbooks in Pakistan: A case study of “Step Ahead
1. Journal of Education and Practice, 3(9), 35-42.

Malik, S., & Nayab, N. (2024). Exploring Challenges Faced by EFL
Learners in Pakistani Traditional Classrooms: Insights from Teachers’
Perspectives. Pakistan Journal of Humanities and Social Sciences, 12(3),
540-553.
https://journals.internationalrasd.org/index.php/pjhss/article/view/2407
Manzoor, H., Ahmed, A., & Umrani, S. (2019). Intercultural
communication at play in local English textbooks.Journal of Education and
Social Sciences, 13(2). https://www.jesoc.com/wp
content/uploads/2019/10/JESOC13_203.pdf

Masadeh, T. S. (2022). Teaching English as a foreign language and the use
of educational games. Asian Journal of Education and Social Studies, 26—
34. https://doi.org/10.9734/ajess/2022/v301330721

Masuhara, H. (2022). Approaches to materials adaptation. In J. Norton &
H. Buchanan (Eds.), The Routledge handbook of materials development for
language teaching (pp. 277-290). Routledge.

McDonough, J. & Shaw, C. (1993). Materials and methods in ELT. Oxford:
Blackwell.

McKay, S. L. (2003). Teaching English as an international language: The
Chilean context. ELT Journal, 57(2), 139-148.
https://doi.org/10.1093/elt/57.2.139

McLaughlin, G. H. (1969). SMOG grading: A new readability formula.
Journal of Reading, 12(8), 639-646.

Mohsin, L. A., Afzal, M. 1., Ramzan, S., Arif, S., & Noreen, M. (2023).
Leech and Short’s model: A stylistic analysis of Shafak’s The Island of
Missing Trees. PalArch's Journal of Archaeology of Egypt/Egyptology,
20(1), 818-829.

Mohsin, L. A., Afzal, M. 1., & Masood, M. H. (2023). Impact of
incorporating advanced technology in higher education: Prospects, hurdles,
and consequences for student learning. PalArch's Journal of Archaeology
of Egypt/Egyptology, 20(2), 534-545.

Mohsin, L. A., Afzal, M. 1, & Masood, M. H. (2023). Human
embeddedness with nature in Shamsie’s In the City by the Sea: An eco-
critical critique. PalArch's Journal of Archaeology of Egypt/Egyptology,

Pakistan Research Journal of Social Sciences (Vol.4, Issue 3, July 2025)



Glocalized Adaptation in Pakistani EFL Textbooks: A Sociocultural Perspective 64

20(2), 534-545.
https://archives.palarch.nl/index.php/jae/article/view/11816
Mohsin, L. A., Afzal, M. 1., Ahmed, F., Deeba, F., & Azhar, M. A. (2023).
(De)constructing the linguistic identity of undergraduate level English as
second language learners: Revisiting the language identities Urdu and
English. Journal of Namibian Studies, 33(S3), 5176-5165.
Mohsin, L. A., Afzal, M. 1., & Asif, S. (2020). Communication barriers of
English teachers and students at private and public sector intermediate
colleges. International Review of Social Sciences, 8(12), 1-10.
Mortaza, A., Mohsin, L. A., & Afzal, M. L. (2023). A stylistic analysis of
diverse linguistic features in Maupassant’s The Piece of String. Pakistan
Journal of Humanities and Social Sciences, 11(2), 2491-2499.
https://doi.org/10.52131/pjhss.2023.1102.0541
Mukundan, J., & Puan, C. L. (2014). The challenges of using textbooks in
English language teaching. International Journal of Education and
Research, 2(3), 1-10.
Mustofa, A., & Damayanti, D. (2024). Adapting textbooks in a technology-
integrated EFL classroom. Indonesian Journal of English Language
Teaching and Applied Linguistics, 9(1), 45-60.
Mustofa, B., & Damayanti, I. L. (2024). The need for textbook adaptation
in EFL classrooms: Addressing local contexts and learners' needs. Journal
of Language Education and Research, 10(2), 35-50.
Nederveen Pieterse, J. (1994). Globalization as hybridization. International
Sociology, 9(2), 161-184. https://doi.org/10.1177/026858094009002003
Nehal, R. (2016). Materials adaptation in English language teaching:
Implications for teacher development. In M. M. Rahman (Ed.), Integrating
technology and culture: Strategies and innovations in ELT (pp. 239-262).
Viking Press.
Noah, H. J. (1967). “Goodbye Mr. Chips”: A Proposal for the Abolition of
the Lifetime Classroom Teacher. Teachers College Record, 68(8), 1-6.
https://doi.org/10.1177/016146816706800807
Nunan, D. (1999). Second language teaching and learning. Heinle &
Heinle Publishers.
Nunan, D. (2004). Task-based language teaching. Cambridge
University Press.
Patel, F., & Lynch, H. (2013). Glocalization as an alternative to
internationalization in higher education: Embedding positive glocal
learning perspectives. International Journal of Teaching and Learning in
Higher Education, 25(2), 223-230. http://www.isetl.org/ijtlhe
Patton, M. Q. (2014). Qualitative research & evaluation methods:
Integrating theory and practice. Sage Publications.
Powers, R. D., Sumner, W. A., & Kearl, B. E. (1958). A recalculation of
four adult readability formulas. Journal of Educational Psychology,
49(2), 99-105.

Pakistan Research Journal of Social Sciences (Vol.4, Issue 3, July 2025)



Glocalized Adaptation in Pakistani EFL Textbooks: A Sociocultural Perspective 65

Rathert, S., & Cagaroglu, N. (2022). Theorising textbook adaptation in
English language teaching. Center for Educational Policy Studies Journal,
12(2), 169—188. https://doi.org/10.26529/cepsj.1287.

Ravitch, S. M., & Riggan, M. (2017). Reason & rigor: How conceptual
frameworks guide research (2™ ed.). Sage Publications.

Richards, J. C. (2001). Curriculum development in language teaching. Ernst
Klett Sprachen.

Richards, J. C. (2006). Communicative language teaching today.
Cambridge University Press.

Richards, J. C., & Rodgers, T. S. (2014). Approaches and methods in
language teaching (3™ ed.). Cambridge University Press.

Richards, J. C. (2014). The ELT textbook. In S. Garton & K. Graves (Eds.),
International perspectives on materials in ELT (pp. 19-36). Palgrave
Macmillan. https://doi.org/10.1057/9781137023315 2

Rizvi, F., & Lingard, B. (2010). Globalizing education policy. Routledge.
Raygor, A. L. (1977). The Raygor readability estimate: A quick and easy
way to determine difficulty. Reading Improvement, 14(3), 179-182.
Robertson, R. (1995). Glocalization: Time-space and homogeneity—
heterogeneity. In M. Featherstone, S. Lash, & R. Robertson (Eds.), Global
modernities (pp. 25-54). Sage Publications.

Roudometof, V. (2005). Transnationalism, cosmopolitanism, and
glocalization. Current Sociology, 53(1), 113-135.
https://doi.org/10.1177/0011392105048291

Sanders, J. (2006). Adaptation and appropriation. Routledge.

Saunders, M., Lewis, P., & Thornhill, A. (2019). Research methods for
business students. Pearson Education.

Saraceni, C. (2013). Adapting courses: A personal view. In B. Tomlinson
(Ed.), Developing materials for language teaching (pp. 49-62). Bloomsbury
Publishing.

Seger, L. (1992). The Art of Adaptation: Turning fact and fiction into film.
Henry Holt and Company.

Sharifian, F. (2016). "Glocalisation" of the English language: A Cultural
linguistics perspective. KEMANUSIAAN: The Asian Journal of
Humanities, 23(Supp. 2), 1-17. https://doi.org/10.21315/kajh2016.23.s2.
Snow, C. E., & Uccelli, P. (2009). The challenge of academic language. In
D. R. Olson & N. Torrance (Eds.), The Cambridge handbook of literacy
(pp- 112-133). Cambridge University Press.

Suwandani, F., & Hidayati, S. (2025). Conceptual representation of culture in
EFL textbook images: A multimodal analysis. Dinamika IImu, 25(1), 99-118.
https://www.researchgate.net/publication/354629467 Cultural Representatio
n_in EFL Textbooks for the Seventh Graders A Multimodal Analysis
Swain, M. (1995). Three functions of output in second language learning.
In G. Cook & B. Seidlhofer (Eds.), Principle and practice in applied
linguistics (pp. 125-144). Oxford University Press.

Pakistan Research Journal of Social Sciences (Vol.4, Issue 3, July 2025)



Glocalized Adaptation in Pakistani EFL Textbooks: A Sociocultural Perspective 66

Toledo-Sandoval, F. (2020). Local culture and locally produced ELT
textbooks: How do teachers bridge the gap?. System, 95(1), 102362.
https://doi.org/10.1016/j.system.2020.102362
Tomlinson, B. (2011). Materials development in language teaching. Ernst
Klett Sprachen.

Tomlinson, B. (2012). Materials development for language learning and
teaching. Language Teaching, 45, 143-179.
https://doi.org/10.1017/S0261444811000528

Tran, N., Hoang, D. T. N., Gillespie, R., Yen, T. T. H., & Phung, H. (2024).
Enhancing EFL learners’ speaking and listening skills through authentic
online conversations with video conferencing tools. Innovation in
Language Learning and Teaching, 1-11.
https://doi.org/10.1080/17501229.2024.2334809

Wager, D. R. (2014). A Textbook analysis: A case study of changes in
history textbooks based on the revolutionary war. [Masters thesis, Grand
Valley State University]. https://scholarworks.gvsu.edu/theses/690

Xu, Z. (2013). Globalization, culture and ELT materials: a focus on China.
Multilingual Education. http://www.multilingual-
education.com/content/3/1/6

Zhang, H., & Nordin, N. R. M. (2025). Cultural representation in Chinese
university English language teaching textbooks. Education Sciences, 15(5),
Article 601. https://doi.org/10.3390/educscil 5050601.

Zhu, H. (2018). Exploring intercultural communication. Routledge eBooks.
https://doi.org/10.4324/9781315159010.

Pakistan Research Journal of Social Sciences (Vol.4, Issue 3, July 2025)



